Catch Up Statement

September 2026

Purpose

This statement explains how Christ Chuwrch C of E Primary School supports pupils to retwmn
positively after ahsence, rebuild confidence and reconnect with cwrrent learning. It does not require
pupils to reproduce every missed lesson or complete pages of copied work. Staff identify any
essential prerequisite knowledge or skill that is preventing access to the cwrrent cwrriculum and,

Return-to-School Strategy Map

l
Warm welcome, wellheing check and listening, to- any, barriers
l
Identify essential missed learning and use a proportionate, low-stakes check
No material learning gap Foundational or prerequisite gap Wider or ongoing concern

o ) Provide a brief recap, pre-teach, Agree an individual reintegration
R¢ J re-teach or structwred,

immediately and monitor through
phonics/ maths/writing catch-up | pupil, family and relevant leaders
' linked to class learning. or agencies.

Review impact: stop support when secure, adapt it if needed, or escalate where concems remain

1. Statutory and Evidence-Informed Principles

The July 2026 statutory attendance guidance expects schools to build strong relationships with, pupils and,

Jamilies, understand and remove barriers, make reasonable adjustments where appropriate, and support

EEF similar hasises, di is o individual need, helonging, effective famil ication,

¢ Belonging and confidence first: Pupils are welcomed back with positivity and no stigma. Staff restore
routines, relationships and a sense of safety hefore placing additional academic demands on the pupil.



e Proportionate, not automatic: Not every ahsence creates a learning gap and not every, retwmning pupil
requires an intervention. Decisions reflect the length, timing and pattern of ahsence, what wus taught,
e Curent learning remains the priority: Pupils rejoin the class cwrriculum as quickly as possible. Catch-up
gaps are created.

e Essential knowledge and skills first: Support prioritises phonics and early reading, prerequisite
vocabulary needed to access the current unit.

e No blind copying or page filling: Pupils are not expected to- copy completed work, reproduce every missed
worksheet or complete a backlog simply, to- make hooks appear complete.

e Targeted, structwred and time-limited: Additional support is linked, directly to- classroom leaming,
needed.

¢ Inclusive and individually responsive: Staff consider SEND, disability, physical or mental health, young

¢ Attendance and learning are considered together: Where ahsence is repeated, persistent or severe,
academic catch-up sits within a wider support-first attendance response rather than heing treated as a

Ouwr catch-up approuch will Ouwr catch-up approuch will not

Help pupils access what is being taught now; Assume all absence has the same impact; create
teaching; monitor whether the support works. through work; keep pupils in intervention
indefinitely,

2. Retum-to-School Catch-Up Framework

Step 1: Welcome, listen and reconnect (day of return)

e A familiar adult welcomes the pupil wormly, and helps them settle back into- normal routines and,

e Staff check physical and emotional readiness, listen to the pupil and family, and identify any immediate
barrier to- successful reintegration.

o Where appropriate, agreed reasonable adjustments, medical plans, SEND provision or pastoral support
are put in place or refreshed.

e The pupil joins cwrrent class learning as soon as they are ready; catch-up is not used as a barrier to
retwrning to peers and routines.

Step 2: Identify what matters (normally within the first two school days)

e The class teacher reviews the sequence of learning missed and identifies only the knowledge or skill that
is essential for the pupil to access cwrrent teaching.

o Any check is brief and low stakes. It may include discussion, retrieval questions, ohservation, a phonics
check, a short worked example, practical demonstration or review af the pupil's current work.

e Teacher judgement is centrul. A single quiz or score is not used. in isolation, and the pupil is not assessed
on content they have never been taught unless the purpose is to identify a starting point.
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Step 3: Select the least intrusive effective response (promptly after a material gap is identified)

¢ Routine classroom response: hrief recap, vocabulary reminder, model, scaffold, worked example, partner
explanation or guided practice within the lessom.

o Short targeted response: a focused pre-teach or re-teach session, RWI Fast Track Tutoring, or a
structwred, mathematics/writing activity linked directly to the current sequence.

e Individual reintegration response: for lengthy, repeated or complex absence, the teacher works with the
Attendance Lead and relevant leaders to- agree priorities, adjustments, communication and o review point

Step 4: Review and adapt (during the following one to two weeks)
. TmmmmmWMWWMWWWWWW

e Support is ended when secure, rv&ned@pwﬂgeﬂeotwa or escalated to a subject leader, Inclusion Lead
or SENDCo where gaps or harriers remain.

¢ Leaders consider the cumulative effect of repeated ahsence and make sure withdrawal for catch-up does

3. Subject-Specific Catch-Up Provision
Read Write Inc. Phonics and Early Reading

e The RWI teacher or Phonics Lead checks whether the pupil has missed sounds, blending practice or
Storyhook teaching that is necessary for their current group.

e Where a gap is evident, the reading teacher will inform the RWI tutor and the RWI tutor provides a brief
5-10 minute Fast Track Tutoring session or small-group recap later in the day. Retuming from ahsence

¢ The tutor aligns support with the pupil's RWI group, checks application in reading and spelling, and
Jeeds hack to the class or reading teacher-

Mathematics

o Teachers identify the prerequisite small step or representation that underpins the current White Rose
sequence. Flashback 4 and retrieval (5 minute recall, no new learning section) can inform this, but are

o Suppﬂrbmm‘;,mcwdza,mrhed,emmple manipulatives, visual representations, short pre-teaching,
guided practice or re-teaching of a specific misconception.

o Pupils then apply the learning within the cwrent lesson sequence so that catch-up is connected to, rather
than separate from, classroom mathematics.

Writi

e The teacher identifies the element that is essential to- the cwrrent outcome, such as the model text,
vocabulary, sentence structwre, grammar technigue, planning process or oral rehearsal.

e The pupil receives a concise model, explanation and supported practice. They are not expected to recreate
an entire missed extended write unless this is genuinely necessary for assessment or cwriculum
progression.



Reading Beyond Phonics

e The pupil is given a brief orientation to the class text, including the essential plot, context, vocabhulary or
e Teachers use a short extruct, summary, partner explanation or guided reading rather than requiring the

Foundation Subjects

o Teachers identify the essential substantive knowledge, disciplinary idea, vocabulary or concept needed
Jor the next lesson.
e A knowledge organiser, image, timeline, model, demonstration, short explanation or retrieval activity

Early Years

e Catch-up is based on observation, play, talk and responsive adult interaction. Staff prioritise
cation and | , phonological awareness, early numher, personal development and,
o Worksheets or formal testing are not used to create a record of missed learning. Support is woven into

4. Roles and Responsihilities

e Head Teacher / Deputy Head Teacher: provide strutegic oversight, ensures attendance and curriculum

o Justine Watts - Attendance Lead: monitors attendance and absence pattems, liaises with the Head and
Deputy Head as well as class teachers, maintains positive contact with families, coordinates support and

o Class teachers: welcome pupils back, identify essential missed learning, choose the proportionate

¢ Phonics, mathematics, English and curriculum leaders: support accurate identification of prerequisite

e Charlotte Butcher - Inclusion Lead, and Lindsey Bum - SENDCo: advise on reasonable adjustments and
additional support for pupils with SEND, disahbility, health or other vulnerahilities, and monitor that

e RWI tutors and teaching assistants: deliver agreed structured support for which they are trained, liaise

e Pupils and families: are listened to as partners. Their views help staff understand, harriers, confidence
and what support is most likely to help.

5. Communication, Monitoring and Review

e Communication with families: Where targeted catch-up is required, staff explain the priority, the support
bheing provided and when it will be reviewed. Families are not routinely asked to recreate missed school
work at home. Attendance communication is clear, personalised and framed positively, using days or

e Monitoring pupils: Leaders review pupils with repeated, persistent or severe ahsence and pay particular
attention to disadvantaged pupils, pupils with SEND or health needs, pupils with a social worker and,
young carers. Academic progress, wellbeing, pupil voice and renewed attendance are considered together.
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¢ Monitoring provision: Subject and inclusion leaders sample whether support is timely, curriculum-linked,

and proportionate. Interventions are changed or stopped where they are not having the intended, effect or
are creating additional workloud or missed learning.

e Review of this statement: The statement is reviewed annually, or sooner following material changes to
statutory guidance, the school curriculum or local attendance arrangements.
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https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/rise-support-for-improving-attendance-in-schools/rise-attendance-improvement
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/inclusive-teaching/adaptations-additional-support
https://educationendowmentfoundation.org.uk/news/eef-blog-the-impact-of-covid-19-and-catching-up

