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At Christ Chwrch C of E Primary School, owr vision is that, “Together, we flourish.” We
helieve that positive behaviour grows from positive relationships, a strong sense of
helonging and a shared commitment to helping every child feel safe, valued and,
understood.

We recognise that all behaviour is communication. When children struggle to regulate,
he sitting heneath the behaviour. This may include unmet needs, anxiety,
communication difficulties, previous trauma, adverse childhood experiences, attachment
needs, smsorg,need&, Lowse&estemu,}rwﬂsh;pd@uﬂﬂz&crchaﬂwgg&athmw We
difficult, and we are committed to supporting them with compassion, consistency and
high expectations.

Our role is not simply, to manage behaviour, but to educate children when things go
wrong. Through strong PSHE and RSE teaching, restorutive conversations, declarative
language and, clear adult modelling, we help children understand themselves, repair
harm, build empathy and learn the skills they need to- make positive choices in the
Juture.

Staff at Christ Chwrch have received training in declarative language and have worked,
with the Educational Psychology Service to deepen our understanding of trauma,
relationships and behaviour. This policy reflects owr belief that every interaction is an
opportunity to teach, connect and help children flourish.

. to maintain o caring, positi ity culture in which effective leaming can
take place and where there is mutual respect between members

» to recognise and pruise good hehaviour, as well as having clear consequences for
negative hehaviour

o to develop a sense of self-awuareness and self-regulation

o to develop and accept responsibility for own actions and hehaviowr

o to support pupils when they are dysregulated or have shown unacceptahble

o to work with staff, parents and the wider support network (including outside



Approuch at Christ Chwrch

At Christ Chwrch CofE Primary School, we recognise that understanding our emotions is
a key aspect af understanding and managing hehaviour. We are following a
relationship-based approach, which is built uporn:

e Zones of Regulation

e Emaotion Couching

e PACE (playfulness, acceptance, curiosity, empathy)

e Restorutive Pructice
This is to support both children and adults to be given the tools to manage behaviour
and to create an enwironment that is conducive to learning.

Zones of Regulation

The Zones af Regulation help children recognise and understand their emotions and,
levels of alertness. The four colour-coded zones give children a simple way, to describe
how they are feeling, whether they are calm and ready to learmn, tired or low, worried or
Jrustrated, or overwhelmed and out of control. Staff use the zones to support children to
name their feelings, understand what may have caused them, and learn strategies to
help them regulate and retwn to a state where they feel safe, calm and ready to leamn.

Blue Zone: low level of arousal; not ready to learn; feels sad, sick, tired, bored, moving

slowly.
Green Zone: calm state of alertness; optimal level to learn; feels happy, calm, feeling

okay, focused.

Red Zone: heightened state of alertness and intense emotions; not an optimal level for
learning; out of control; feels mad/angry, terrified, yelling/hitting, elated, out of control.
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Sad Happy Frustrated Mad/Angry
Sick Calm Worried Terrified
Tired Feeling Okay Silly/Wiggly Yelling/Hitting
Bored Focused Excited Elated
Moving Slowly Ready to Learn Loss of Some Control Out of Control




Emotion Couching

e Emaotion Couching is an approuch that focuses on the development of emotional
also parents/ carers and professionals to hetter understand and, regulate their
emaotions in order to manage strong feelings and take ownership af hehaviour.

e Emaotion Couching offers practical steps for responding to behaviour, and is linked,
to key attachment concepts, such as the importance af connection.

e Emaotion Couching is an evidence-based approuch that provides an understanding
af the newroscience behind hehaviour.

1. EMPATHY: Recognise . o .
the childs feeli and, *Recognising, empathising, soothing to calm

hi thtl +e.g. ‘T can see you are upset; I'm here.

2. LABEL: Labelling, |, o that T
o L I LT o verling angry if that had happenet to e,

- If needed,
ce.g. Icanswthubguu,mangrg, but we need to- make sure

3. LIMITS: Setting limits
on behaviowr

. - With the young persomn.
4 PROBLEM-SOLVING +e.g. 'We know this has happened; how can we repair this?'.

Find out more about Emotion Couching via this link.

PACE (playfulness, acceptance, curiosity, empathy)

IR > 0bout creating anv azmesphere of lightness and. inzerest when you communicate.
An open, ready, calm, relaxed and engaged attitude.

+is about actively communicating to the child that youw accept the wishes, feelings,
, wges, motives and perceptions that are undemeath the outwwrd

ACCEPTANCE hehaviour. Unwrldwung,ampUng/wChdd/mﬂmmﬂwm safe and,

- is the adult demonstrating that he or she knows how difficult an experience is for

EMPATHY the child. The adult is telling the child that she will not have to deal with the

distress alone. Empathy gives a sense of, compassion for the child and their
Jeelings.

Find out more about PACE via this link



https://www.emotioncoachinguk.com/
https://www.emotioncoachinguk.com/
https://ddpnetwork.org/about-ddp/meant-pace/

Restorutive Pructice

Restorutive Pructices in Schools is ahout:

Behaviour is a form of communication

The terminology in the Code of Practice of Special Educational Needs helps to promote a
shift towards viewing behaviowr as a communication af an emotional need (whether
conscious or ious), and responding accordingly. As a school we are aware that

approuch takes these factors into consideration. Below are some examples (please
understand, that these are not exhaustive lists):



We understand that children need secure, trusting relationships in order to feel safe,
learn well and flourish. Positive attachments with adults help. children to develop
confidence, self-regulation and a sense of belonging. Some children may find this more
difficult because of previous experiences, changes in family circumstances, loss, trauma
orum’rwtemouonaLneed& AtChrLsLChuroh \Ar@wnwprovmconswww caring

We recognise that trawma and adverse childhood experiences can have a significant
impact on how children feel, behave, leawrn and relate to- others. Trauma may come from
a single event or from repeated experiences such as bereavement, separation, illness,
neglect, domestic difficulties or other significant life changes. We do not always know
what a child has experienced, so we approach hehaviowr with curiosity, compassion and
projiesswnatawarerws& Stuﬂlhaveworkzd,wwhﬂwdemaumePsgmowgg,Smw

We recognise that children who are experiencing high levels of stress or anxiety mawy, find
it difficult to think clearly, learn effectively or make safe choices. When a child, is
dysregulated, they may need support to feel calm and safe hefore they are ready to talk,
reflect or repair. Adults use calm, consistent approuches, including declarative language,
to notice what is happening, reduce pressure, support regulation and reconnect with the
child. Once the child is calm, staff help them to understand what happened, repair



Rewwrds

At Christ Chuwrch C of E Primary School, we use ClassDgjo as part of owr positive
excellent effort, kindness, helpfulness, good manners, following instructions, showing
When a child earns 50 Dgjo points, they may choose a rewurd from the school Dgjo
Rewurd Menw. Rewwrds are deliberately chosen so that children remain engaged in
home to share the child's achievement with parents and carers.

Please see the attached poster for examples.

Classes also work together towards a collective Dgjo total. If a class earns 1000 Dgjo
points or more in @ half-term, they may earn a class rewwrd of their choosing, such as
a movie afternoon, extra play afternoon, mini disco afternoon or similar agreed rewourd.
ClassDgjo is used to promote positivity, encouragement and celebratiomn.
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Naturul Consequences

ItL&GuerhUg/tleW consea,tmce nmd&wbemoppomuutg/ﬁorachudwﬂmr
Naﬂxmen&equuwe&amu&uiwfmpos&blz(a&u&edenwﬂonCcadwg) For
example, i the pupil has made a mess then they will be asked to clean this up. I work
is not finished and this is a consequence of poor hehaviour, the pupil will complete the
work at another time. We understand that all children make mistakes. Children need to
he supported when they do and this is used to leawrn from, and we encourage the repair
We use the following when it comes to identifying levels of hehaviowr and the

Level Examples of behaviour  Consequences and Support
‘* Low level hehaviours (e.g: Pupil to he reminded discreetly eg non-verhal cues or private
calling out in class, not ~ conversation.

showing expected, I persists, move to Level 2.
learning behaviours)
2 Repeated low level Discussion hetween staff and pupil. Encowrnge pupil to identify how

not put things right or If behaviours persist, then this goes to Level 3.

continues

°1 Hurting others, swearing, Reflection time needed. Depending on pupil needs and severity of
persistent refusal, incident - this may he time alongside an adult, or time for pupil to
rudeness to- adults calm and self-regulate elsewhere.

These behaviours will be recorded on CPOMS and tracked by SLT.
Class teacher to report the hehaviours tor parents/ carers.

e Depending on the levels of behaviour, children can sometimes go straight to level
3 should the hehaviowrs warrant that level.

Preiudi lated incid

At Christ Chuwrch, racist, homophohic, biphohic, transphobic and other discriminatory,
uwdmu&mmkubwwmlgandmrewrdzda&pquwrdamdmuderw& These

Jeel safe, respected and able to flourish.




Then restorutive time - either straight away, if the child, is calm and able to listen and
respond, in an appropriate way. If the child is still angry, upset or unable to interact at
an appropriate level for their SEMH development, this restorative time will be delayed,
until they are ready. This may be later in the day or even the next moming. During the
restorutive period, the following questions and prompts are used to scaffold the
corwersation. These must he tailored depending upon the age and need of the child. The

Questions all staff use for the person who has demonstrated the hehaviowrs.:
What happened?

What were you thinking abhout at the time?

What have your thoughts heen since?

Who has been affected by what you did?

In what way have they heen affected?

What do yow think needs to happen next?

oL LWN =

Questions all staff use for the person who is the victim (where necessary):
What happened?

What were you thinking abhout at the time?

What have your thoughts heen since?

How has this affected you and others?

What had been the hardest thing for you?

What do yow think needs to happen next?

cupwWN=

with the child issue a consequence, this is written in the communication hook and
passed, to the class teaching team. Children who need thinking time at playtime remain
restorutive time is completed before they continue their play. As lunchtime is a separate
session, any consequences children may receive are not carried onto the afternoon
session. Children may need some extra support at lunchtime and this may be an



For some pupils, additional support is needed. These pupils may have an identified
Special Educational Need or Disahbility (SEND). For any pupils where additional support
is needed, we may do the following:

Meet with parents/carers to update on concerns

expectations, this could result in those pupils having behavioural support plans
(these are short term, target-driven, prouctive and reactive responses to support
parents/carers).

Use additional tools such as reward charts or pupil choice time

Liaise with outside agencies — for example the School Behaviowr and Attendance
Partnership (SBAP) or the Educational Psychologist

Apply for punding through the Family of Schools to support a child in school
Use resouwrces, programmes and, talk time sessions with a specific focus, for
example to discuss how to stay safe or consequences of actions on others

Self-care of the staff team/adults is crucial. When we are ahout to- work with another
adult or child in regards to hehaviours, we first consider where owr wellbheing is and
work to bring ourselves in to a state that we will be able to- bring about the hest for all
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Suspension is a sanction used by the school only in cases deemed as serious breaches of
the School Relational Policy. In most circumstances, a pupil would only be suspended,
Jor one of two reasons:

1. Because their behaviour on a specific occasion is so totally unacceptable that a clear
other pupils in the school e.g. violent assault, physical and verbal abuse of staff,
vandalism.

2. Because of persistent breaches of the school rules, vision and ethos, which threaten to
After any suspension, during the reintegration meeting there will he a restorutive process
Permanent suspension: school will usually only permanently suspend a child as a last
resort, after trying to improve the child's hehaviowr through other means. However, there
are exceptional circumstances in which the Headteacher may decide to permanently
suspend a pupil because of ongoing issues or even for a ‘one-off serious incident.

For further information on suspensions and exclusions, please see owr Suspensions and
Exclusions policy.

This Behaviouwr Regulation Policy links to the following other policies we hold, in school.

PSHE / RSE Education Policy
Anti-bullying Policy

Equality Policy

Health and Safety Policy
Whole-School Safeguarding Policy
Restraint Policy

E-safety policy
It also links to other Local Authority policies and guidance.
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